English 100 Syllabus Model
Text: Bruce Ballenger’s The Curious Writer: Concise Second Edition

I use a portfolio model for English 100, as prescribed by the course description. However, my model is a “Process Portfolio”: Students are graded on their writings throughout the semester; each essay employs a drafting process, from sketch to workshop draft to graded draft, and at the end of the semester, students collect all of these drafts together in a portfolio that culminates in their reflection on their development as writers during English 100. They are expected to revise and/or edit all of their essays for the semester. 

I make the portfolio a centerpiece of the course from day one. Throughout the semester, I have students take personality tests, complete writing skills inventories, and work on selecting a theme or metaphor for their portfolios that reflects who they are as individuals, students, and/or writers. I try to keep students excited about the portfolios all along rather than leaving the portfolio to the end, where it suddenly feels appended to all the other work of the course.
Weeks 1-3

The first weeks of English 100 are foundational for establishing an atmosphere of writing-to-learn as well as learning-to-write. Students may have little confidence in themselves as writers, little understanding of how writing is used to discover as well as express ideas, and/or little motivation for writing. I find that using the first three weeks to “break the ice,” establishing what Ballenger calls a “spirit of inquiry” in which “bad writing” (read: informal, unpolished) is used to promote thinking, analysis, and conversation is essential to helping students overcome their self-doubt, understand writing as a tool for discovery, connect reading skills to writing skills, and form more positive attitudes toward writing and writing classes.

The major readings for the first three weeks are the first three chapters of Ballenger: Chapter 1, “Writing as Inquiry”; Chapter 2, “Reading as Inquiry”; and Chapter 3, “Ways of Inquiring.” I focus on getting students into the habit of regular reading, writing, and sharing before we jump into writing formal essays for evaluation, and I also use this time to accustom students to writing regularly in their Writing and Reflection Journals, bringing their journals and textbooks to class, and discussing ideas, readings, and their own writing with classmates.

At the end of the first three weeks, I collect the Writing and Reflection Journal.

Weeks 4-6

The first major writing project of my English 100 course is a personal essay. I prefer to have students compose a literacy narrative (sometimes called a literacy autobiography), but other instructors use a more straight-forward personal narrative to great effect.

English 100 writers, like most young adults, are most comfortable writing about a subject they know intimately – themselves. If you assign the literacy narrative, be prepared for horror stories about bad English teachers; don’t see this as insubordination to you, but rather as an honest, legitimate exploration of many of these basic writers’ experiences with literacy. 

The major reading for this unit is Chapter 4, “Writing a Personal Essay.” For each of the major writing projects in English 100, I spend a couple of class periods on invention; a class period on writing a sketch; a class period on writer’s workshop (a.k.a. peer review); and at least two class periods on revision. If I conference with students on the essay, I cancel one class period. At the end of the unit, I collect all of the students’ work in a “mini-portfolio” (a two-pocket folder tucked into their Writing and Reflection Journal) so I can see their sketch, workshop draft, and polished revision. I provide comments and a grade (out of 100 points) on the polished revision. My comments are intended to guide revisions for the final process portfolio/
Weeks 7-10

The second major writing project of my English 100 course is a review essay. Students tend to really enjoy this foray into argument; they like selecting a review subject that matters to them, like a movie, a book, or a videogame. I have offered extra credit for students to attend a USI performance (i.e., the Repertory Project), but no student has taken me up on it; they like to write about something that matters to them.

The major reading for this unit is Chapter 5, “Writing a Review.” The most important component of the review essay in my opinion is showing students the process of evaluation by establishing criteria for evaluating their review subject. We spend a lot of class time considering how the model essays categorized their subject and then applied specific criteria to that subject. For instance, I have provided a review of the film Pirates of the Caribbean: Deadman’s Chest that blasts the film for being too over-the-top, and students usually conclude that the reviewer miscategorized the film by comparing it to all other dramatic movies when it should have been compared to other action movies. 

Weeks 11-14

The final major writing project for my English 100 course is a Proposal Essay. In this assignment, students select a problem of local significance – something that impacts the campus, the Evansville community, their hometown/city, possibly the state of Indiana or Kentucky – and propose a solution for fixing this problem. Students want to “go broad” on this essay; the biggest challenge is helping them select a good subject, what Ballenger calls a “problem of consequence” but also something local (not world peace or the war in Iraq or even the economic crisis).
The major reading for this unit is Chapter 6, “Writing a Proposal.” We spend a lot of class time talking about causation; the proposal also requires careful organization so readers understand the significance of the problem before the writer presents her/his solution, so we look carefully at the model essays’ organization patterns. 

Weeks 15 and Exam Week

Once students finish the proposal, we turn to the Process Portfolio. I like to conference with all students to discuss what skills they want to work on in their portfolio; these conferences can be be done in class, while students work through guides revisions for the portfolio. I like the one-to-one opportunity to discuss what students feel they still need to work on at the end of English 100 and to give them my assessment of how they’re faring as a college writer.

We also spend time during the last week coming up with a theme or metaphor students can use for their portfolios, recalling the importance of the portfolios reflecting their personalities.

On the last day of class, in addition to course evaluations, I have students do reflective writing in preparation for writing the reflective introduction to the portfolio at the final exam. The introductions are composed on computer and placed inside the portfolios (I require a three-ring binder, but a two-pocket folder can work, too). Two hours is plenty of time for the introductions.

English 100 Model Schedule

This schedule is based on my tentative daily plans for English 100 in fall 2009. Although a MWF schedule, it can be adapted to a TR course. You also shouldn’t feel obligated to follow my pacing exactly; this is only intended to give an idea of how an English 100 course might operate on a daily basis, not to prescribe what every instructor “should” be doing.

Week 1

M 8/31: Diagnostic, in-class. I do the diagnostic on the first day, but some may prefer to do it on the second day. I reassure students that this isn’t a “test”; rather, it’s a chance for me to meet them as writers. Since the prompt deals with their own experiences, it isn’t a difficult writing task, and having the diagnostic on the first day allows me plenty of time to meet with and advise students who may need to move to English 101. I also do some kind of ice-breaker, like “the name game” where students have to say their name and everyone else’s who has come before them.

W 9/2: Course introduction. I go over the syllabus closely, especially attendance and what students need to bring to class. I also usually repeat the “name game” so we all start learning each other’s names and forming a community. Homework: Read Chapter 1, 1-16. 
F 9/4: In class, do Exercise 1.1, “What Do You Believe,” page 3. I discuss with students the writing process, the rhetorical triangle, and invention strategies. We also consider the idea of “habits of mind” writers need to adopt and the value of “bad writing.” We talk about how their writing beliefs are going to help shape the Process Portfolio. Homework: Read Chapter 1, 16-29. In Writing and Reflection Journals, complete Exercise 1.2, “A Roomful of Details,” pages 12-13. (With all exercises, it’s good to point out to students that the textbook offers models for how responses might look.)
Week 2

M 9/7: Labor Day, no class

W 9/9: Begin by sharing responses to Exercise 1.2. I ask students Ballenger’s suggested question (page 14): Did anything surprise you about this exercise? After the discussion winds down, do Exercise 1.3, “What Is Your Process,” pages 17-20. The small-group work is important so students see similar struggles as writers; I have groups report back to the class. I like to end with Exercise 1.5, “Overcome Your Own Challenges,” page 28, with students writing silently in their Journals. I urge them to see this as a writing they will return to at the end of the semester as they put together their portfolios; they’ll be able to see how far they’ve come in overcoming these challenges.
F 9/11: Start with Exercise 2.1, “What Do You Believe,” page 33. I ask students to share their reading beliefs; they always want to hear mine, too. Move on to Exercise 2.2, “Reading Strategies,” pages 38-40, and spend time discussing our typical reading strategies. Again, I point out how reading beliefs and reading strategies will be something to consider all semester as we work toward the portfolio. Homework: Read Chapter 2, 31-45. In Writing and Reflection Journals, complete Exercise 2.3, “Practicing Dialectical Thinking,” pages 43-45. (This is an involved assignment: I go over it carefully with students and stress that we will be discussing it in class on Monday.)
Week 3

M 9/14: Begin by sharing responses to Step Five, “Make a Claim of Your Own,” from Exercise 2.3; this usually leads to good discussion about how the steps in the exercise led us to read differently, to understand more deeply. Together, look at “The Double Entry Journal” and “Adapting to Unfamiliar Reading Situations,” pages 47-48. Do Exercise 2.4, “Further Practice: Untangling Academic Prose,” pages 49-50; I usually have students read the text aloud, taking turns with paragraphs. I usually carry this exercise over into homework. Homework: Finish Exercise 2.4. Read Chapter 2, 60-64. (I skip the section on reading images.)
W 9/16: I try to meet in a computer lab this day. We begin by finishing our discussion of Exercise 2.4; I like students to share responses to Step Four, “Reflect,” and I tell them we’ll continue to do double-entry journals. We then log onto the computers and I have them get signed into Blackboard; I show them the features using the overhead projector, and I give them an assignment to type up one of the entries from their Writing and Reflection Journals while experimenting with the document design tips from Chapter 2. Everyone sends me their designed document through the Digital Dropbox, so they know how to use that very important feature (which is how they will send me drafts if they can’t make it to class on a due date). Homework: Read Chapter 3, 67-73.
F 9/18: Begin by discussing the four “ways of inquiring,” and then practice them by turning to “Practicing Inquiry,” page 73. I have students take turns reading aloud “How Much Should We Care About Animals,” pages 74-75, and we do Exercise 3.1, “Exploring Within and Without,” in class, moving through steps one, two, and three one at a time. Homework: In Writing and Reflection Journals, complete Exercise 3.2, “Explaining to Yourself, Explaining to Others,” page 79, and Exercise 3.3, “Evaluating the Arguments,” pages 80-82. (This is another involved homework assignment, so stress that class Monday will begin with sharing responses.)
Week 4

M 9/21: Begin by sharing responses to Step Three of Exercise 3.3: What are students’ positions on the inquiry question now that they’ve done all of this reading and writing? I use this opportunity to stress the importance of writing as discovery. In class, do Exercise 3.4, “Reflecting on the Process,” page 83, and share responses. Collect Writing and Reflection Journals. (Because students have done so much work, I ask them to write a note to me on a blank page listing the three entries they’d most like me to respond to. This also prompts them to reread their work.) Homework: Read Chapter 4, 87-91.
W 9/23: Return Writing and Reflection Journals (at the end, if you want to keep students’ attention, or allow five minutes for students to read your response before starting class). Discuss personal narratives, especially the “Features of the Form.” Together, read Judith Ortiz Cofer’s “One More Lesson,” pages 95-98, and use “Inquiring into the Essay” questions page 98 to guide discussion. Look together at “The Literacy Narrative,” page 100, and distribute the Literacy Narrative assignment prompt. Homework: Read Malcolm X’s “Homemade Education” (handout). In Writing and Reflection Journals, complete a double-entry journal on the reading. (You may need to remind students of a double-entry journal by pointing them back to page 47.)
If you want to assign a straight personal narrative instead of a literacy narrative, Naomi Shihab Nye’s “Long Overdue,” pages 91-94, and the student essay “Beet Field Dreams” by Julia Arredondo, pages 118-121, work well as models and lend themselves to the double-entry journal assignment. For excellent invention activities, see “The Writing Process,” pages 101-105; most of these activities can be done and shared in class and/or done as homework in journals and shared in class. 
F 9/25: Discuss double-entry journals for “Homemade Education,” getting at both the content and the form of the narrative. In Writing and Reflection Journals, ask students to make a timeline of important events in their development as readers and writers; choose one event and freewrite about it in their journals. Share responses. Homework: Read Helen Keller’s “The Day Language Came Into My Life” (handout). In Writing and Reflection Journals, complete a double-entry journal on the reading.
Week 5

M 9/28: Discuss double-entry journals for “The Day Language Came Into My Life,” contrasting Malcolm X’s approach to Helen Keller’s. (I often put the features of the form up on the board or on an overhead, and we consider how each author uses each element.) Ask students to turn back to their freewrites (based on their timelines) from Friday and, using the prompts for “Judging What You Have,” pages 106-107, have students decide on a topic for the literacy narrative. Share topics. 
Again, if you’re doing a personal narrative instead of a literacy narrative, this is a good point to have students return to their invention writing and select a topic based on the questions for “Judging What You Have.”

W 9/30: Look together at the student sketch “The Way I Remember,” pages 109-111. Discuss what it means to create a “sketch” instead of a “draft”; “Writing the Sketch” (page 108) can help with this discussion, and the criteria for sketches on that page allows me to have specific guidelines for what the sketches must contain. Have students begin composing sketches of their literacy narratives (or personal narratives).

I try to reserve a computer lab or the laptop CART on days we’ll be creating sketches, but if those aren’t available, I distribute blue books for students to compose their sketches by hand.

F 10/2: Writer’s Workshop of Sketches. I ask students to begin with the questions for “Evaluating Your Own Sketch,” page 111, writing their responses on the back of their sketch. I’ve done peer review a few different ways, but one of my favorite with this first workshop comes from page 112: Have students pile their sketches on a desk in the center of the classroom, select a sketch randomly from the pile, and then respond in writing to the sketch using the questions for peer review on page 112. I make it a point to stress that peer review is NOT about evaluation; they don’t need to edit each other or suggest a grade or rewrite the essays. They’re acting as helpful partners, trying to help each other find more ideas and identify what is most important.
When students finish, they sit down with the writer of the sketch they reviewed and discuss their response. That gives the writer an opportunity to ask questions. During this time, I too review someone’s sketch from the pile, and after I talk to that writer, I float around the room asking if anybody wants me to see their sketch. At the end of class, I have students do “Reflecting on What You’ve Learned,” page 112, before we break for the day. Homework: Turn the sketch into a draft, using “Composing the Draft,” pages 114-115, to help. Bring four copies to class for workshop.
Week 6

M 10/5: Writer’s Workshop of Drafts. I ask students to begin with the questions for “Reflecting on the Draft,” page 115, and to write those on the back of their copy of the draft. I put students into groups of four (I just have them count off) and use the “Questions for Readers” on page 116 to guide their responses; I stress again that the point is not evaluation but response that moves the writer to better focus and development. 
Each writer reads her/his draft aloud to the group. This isn’t optional in my class because I believe, along with Peter Elbow, that students need to develop a “felt sense” of their voices by hearing their writing read aloud. 

During class, I call students individually up to my desk to conference on their drafts. At the end of the period, whomever I haven’t conferenced with signs up for a conference with me on Tuesday or Wednesday.
W 10/7: I cancel this class for conferences.
F 10/9: Meet in computer lab or reserve laptop CART. Students need to bring an electronic version of their revised workshop draft to class for this exercise, which is “Revision Strategy 11.5: Find the ‘Instructive Line’,” page 427. Read over the exercise together and make sure students understand; distribute post-it notes for putting the thesis on their computer screens. While students revise, I float around the room reading work, answering questions, and offering suggestions. I encourage students to switch computers and read each other’s work. Homework: Revise and put together mini-portfolios for Literacy Narrative/Personal Narrative.
Week 7

M 10/12: Mini-Portfolios (inside Writing and Reflection Journals) due for Literacy Narrative/Personal Narrative. Begin class with a few reflective questions about the Literacy Narrative in Writing and Reflection Journals before the mini-portfolios are collected. As with the first collection of journals, ask students to mark two or three entries they most want you to read.

Ask students to share sections of their Literacy Narratives. (If they’re uncomfortable doing so, I collect the mini-portfolios and start choosing essays at random to read to the class. But I like asking students to read their own work. This is truly sharing: We do not comment or critique, we just celebrate what we’ve written.) 

I also leave time this day to do a personality test. If you can reserve a computer lab or the laptop CART, some great online personality tests like the Kiersey Temperament Sorter are available; you can also do some of the simpler personality tests available online by hand and have students score themselves or one another. I ask students to freewrite in their journals about their personality test and how accurate they think this is. We talk some about the portfolios, and about how a portfolio is more than a presentation of work – it’s a presentation of self. I ask students to talk about how they might reflect their personalities and interests in their journals. Homework: Read Chapter 5, 123-128.
W 10/14: Return Writing and Reflection Journals. (You don’t have to have the essays graded, just the journals.) Begin by distributing a review of a currently-popular movie (The New York Times has really in-depth reviews) and discussing the form and purpose of reviews, which is the second essay. Do “Listing Prompts” from page 138 in journals, followed by “Fastwriting Prompts” from page 139. Ask students to share what they are thinking about doing for the review. 
Together, read Lester Bangs’ “Review of Peter Guralnick’s Lost Highway: Journeys and Arrivals of American Musicians” from pages 129-131. Using the “Inquiring Into the Essay” questions that follow to guide discussion, especially connecting Bangs’ review to the review that started class. (The Bangs essay is a little inaccessible; I sometimes bring in selections of country music from Charlie Rich or Johnnie Cash or Waylon Jennings to get students “into” the subject of the review, and I ask them if they know the stories behind their favorite bands or musicians.) Homework: Read Ann Hodgman’s “No Wonder They Call Me a Bitch,” 133-135. In Writing and Reflection Journals, complete a double-entry journal on the reading.
F 10/16: Discuss double-entry journals on Hodgman, focusing especially on how her review does/doesn’t fit the features of the review form. (Again, I often put the features of the form on the board so we can review how the different authors are using the form.) Ask students to complete either #1 or #2 of “Visual Prompts,” page 139, in journals. Homework: In Writing and Reflection Journals, select #1, #2 or #3 under “Research Prompts,” page 139-140. Be prepared to share responses on Monday.
Week 8

M 10/19: Begin by having students share what subject they are considering for the review essay. (It’s a good idea to compare each student’s subject to the “Judging What You Have” questions on page 141; if you get the whole class involved in this, questioning one another about the appropriateness of the subject, it doesn’t feel like being grilled by a teacher. Make it fun.) In journals, have students complete Step One of Exercise 5.1, “From Jury to Judgment,” page 142-143; if you’re in the lab this day, have students move on to Step Two, but if not, skip to Step Three by having them interview and/or survey classmates. Homework: Step Four of Exercise 5.1 and a paragraph in Writing and Reflection Journal explaining the student’s selected subject and why s/he has selected it.
W 10/21: Begin by sharing subjects. Together, look at “Thinking About Criteria,” pages 145146. Have each student take out a sheet of paper; across the top, write their name, their subject, and the subject’s category (i.e., Evon, Breakfast at Tiffany’s, romantic movie). Each student passes her/his sheet of paper around the room, and each student writes down one criteria for what they think makes a subject in that category – like a romantic movie – good. When the student gets his/her paper back, s/he has a lot of criteria to work with. 
I also leave room in this class period for a grammar mini-lesson. By this point, I’ve usually graded all of the first essays, and I see some emerging error patterns. I choose one of those and find an engaging grammar mini-lesson for it. I also hand back students’ Literacy Narratives/Personal Narratives and have them identify and correct the error(s) from their mini-lessons in their own essays, reminding them that they’ll have a headstart on editing for the Portfolio and should also be mindful of those errors once they start drafting the Review Essay.
F 10/23: Create a sketch of the Review Essay, following the guidelines for “Writing the Sketch” on page 146.
Week 9

M 10/26: Writer’s Workshop of Review Sketches. Begin by having students complete the questions for “Evaluating Your Own Sketch,” pages 148-149, on the back of their sketch. I follow the same format of reading and writing responses to writers, using the “Questions for Peer Review” on page 149, and I end class by having students complete “Reflecting On What You’ve Learned” on page 149 in their journals; we also look together at “Research and Other Strategies: Gathering More Information,” 149-150, and “Composing the Draft,” 150-152, in case they need these tips to help them move from sketch to draft. Homework: Create a draft from the sketch and bring four copies for writer’s workshop.
W 10/28: Writer’s Workshop of Review Drafts. I follow the same procedures as the earlier peer review, beginning by having students do “Reflecting on the Draft,” page 152, on the backs of their own drafts before we count off into groups of four. I encourage them to use the “Questions for Readers” on page 153 to guide their responses and remind them that they aren’t to evaluate one another. I conference with students at my desk, and when the class period is over, students I haven’t met with sign up for a conference with me.
F 10/30: I cancel this class period for conferences.
Week 10

M 11/2: I request a computer lab or the laptop CART for this class period and require students to bring an electronic copy of their essay. Start with “Revision Strategy 11.8: Believing and Doubting,” pages 429-430; after students refine their thesis, have them revise the review essay to include this thesis. Move on to “Revision Strategy 11.15: Reorganizing Around Thesis and Support,” pages 436-438. This is a nice follow-up to the refinement of the thesis because students often see that once they change their thesis, their support and development needs to change as well. Homework: Revise Review Essays for mini-portfolios, due Wednesday.
W 11/4: Mini-Portfolios (inside Writing and Reflection Journals) due for Review Essay. Begin class with a few reflective questions about the Review in Writing and Reflection Journals before the mini-portfolios are collected. Again, ask students to mark two or three entries they most want you to read.

Ask students to share sections of their Reviews.  I usually take time to do another grammar mini-lesson at this point, having students work with their Review Essays, before they submit their mini-portfolios. 
I also like to draw students back to the portfolios again at this point by asking them to do a “skills inventory” of what they are learning about writing in the class. We talk about how the portfolio will need to convince me that they have these skills. I have students freewrite in their journals about what they think they are learning in the class and what they still want to work on; this can be a good time to have them reread their responses to Exercise 2.2 and see how they are overcoming the obstacles to good writing they identified at the beginning of the term. Homework: Read Chapter 6, 161-166.
F 11/6: Return Writing and Reflection Journals. Together, read Barrett Seaman’s “How Bingeing Became the New College Sport,” 167-168. Use the “Inquiring Into the Essay” questions on page 168-169 to guide discussion. In journals, have students do “Listing Prompts” #1, #2, and #3 (in order), page 179, followed by “Fastwriting Prompts” #1 and #2, page 180. Have students share what they’re considering writing about for the proposal. Distribute the assignment sheet. Homework: Read Michael Arad and Peter Walker’s “Reflecting Absence,” pages 169-171. In Writing and Reflection Journals, complete a double-entry journal on the essay.
Week 11

M 11/9: Discuss double-entry journals on Arad and Walker, and consider how Seaman’s proposal and this proposal reflect the features of the proposal form. Do “Visual Prompts,” page 181, and share what students have decided on for the proposal. Have them evaluate their topics using “Judging What You Have,” pages 182-184.
W 11/11: Together, read “Inquiring into the Details: Evidence – A Case Study,” page 192, and discuss what makes evidence appropriate for different audiences. Together, read the student essay “Clothing Optional,” 196-198, focusing especially on the writer’s references and how these might be problematic as evidence (because of bias). Using “Research and Other Strategies: Gathering More Information,” pages 188-190, discuss what types of evidence students need for their Proposals and where and how they are going to find it.
This can also be a good day to introduce rules for quotes, paraphrases, and summaries. I don’t do a full-blown introduction to MLA, but showing students the basics of in-text citation and bibliographic documentation helps them feel comfortable using outside research. I also talk about plagiarism and how to avoid it by crediting others for their work, and I encourage them to use the “Clothing Optional” essay as a model for how to integrate research and create a Works Cited page.
F 11/13: Create a sketch of the Proposal, using “Writing the Sketch” guidelines on page 185. Homework: Bring copy of sketch to class for Writer’s Workshop.
Week 12

M 11/16: Writer’s Workshop of Proposal Sketches. Begin by having students complete questions for “Evaluating Your Own Sketch,” page 187, on the back of their draft. Have each partner respond to the “Questions for Peer Review” on page 188. Conclude with “Reflecting on What You Learned,” page 188, in journals. Homework: Read “Composing the Draft,” 190-192. Create a draft from the sketch and bring four copies to class for workshop on Wednesday.
W 11/18: Writer’s Workshop of Proposal Drafts. On the back of their own copy, have students complete questions for “Reflecting on the Draft,” page 193. Use “Questions for Readers,” page 193, to guide reviews. Conference with students during class.
F 11/20: I cancel this class period for conferences.
Week 13
M 11/23: (I don’t have students revise the Proposal during this class period because I doubt they would spend any time on them over Thanksgiving Break. It’s a good time to talk about the portfolios, anyway.) Explain that this class period will be pre-writing for the portfolio. Distribute the Personality Heuristic (handout); ask students to complete the heuristic, then to freewrite in their journals about what they would like to show readers about themselves in the portfolio, how the portfolio might reflect their personalities through design, images, etc. Distribute the Skills Inventory; do a self-analysis of how each student is progressing toward the goals of the course. Discuss how the portfolio will allow them to showcase these skills.

W 11/25: Thanksgiving Break

F 11/27: Thanksgiving Break

Week 14

M 11/30: I have students bring a hard copy of their Proposals to class this day as well as a disk or jumpdrive to save their work; I request a computer lab or a laptop CART. Begin with “Revision Strategy 11.6: Looping Toward a Thesis,” page 428; move on to “Revision Strategy 11.16: Multiple Leads,” page 438-439, having students write four different leads. If time allows, I have them get in groups to review leads, but I usually suggest that the writer choose the one s/he prefers. Homework: Revise Proposals for Wednesday.
W 12/2: Collect Proposal Mini-Portfolios and Writing and Reflection Journals. The process is the same: reflecting on the proposal, sharing of proposals, and a grammar mini-lesson students can do on the proposal before submitting it.
After this point, the focus is totally on the portfolios. I have students bring whichever essay they want to revise first – the Literacy Narrative/Personal Narrative or the Review Essay – to class on Friday, as a hard copy and an electronic copy (if I can get a computer lab or the laptop CART) so we can start working on revisions.
F 12/4: I select one or two of the revision strategies from Chapter 11, “Revision Strategies,” that I think is best for helping students with whatever issues they are having at the end of the semester. It can be good to discuss as a class what the major weaknesses you see are, and to explain how the revision strategies will help students to improve upon these. I conference with students individually on their revisions/portfolios during the class while others work.
Week 15

M 12/7: Very much like the previous class period, except I choose different revision strategies. I also try to return Proposals so students can begin revising those if they like. I finish conferencing with students individually while others work. Homework: Bring all drafts and materials for the portfolio to class on Wednesday.
W 12/9: Using the handout “Analyzing Your Rhetorical Situation,” I help students understand how the portfolio works as the culminating experience of English 100. I then distribute the handout “Thinking About Theme and Metaphor,” and I ask students to come up with a theme and metaphor for their portfolios. Homework: Write a portfolio proposal (using the worksheet “Portfolio Design Proposal”).
F 12/11: Share portfolio design plans. Reflective writing as pre-writing for the reflective introduction; explanation of final exam procedures. Course evaluations. 
Exam Week: 12/14-12/19 – computer lab or laptop CART so students can type their reflective intros to include with the portfolio
